'SEEING VOICES'

Executive Summary

*The National Participation Framework for Children and Young People Framework supports departments, agencies and organisations to improve their
practice in listening to children and young people and giving them a voice in decision-making (DCEDIY 2021).
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Background to the Voice
of the Child Project
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Aims and Objectives
In line with the objective of the *National Participation Framework for Children and Young People
(DCEDIY 2021), the overall aim of the Voice of the Child initiative was to support early childhood
educators

to

improve,

develop

and

enhance

their

practice

around

recognising,

listening

and

responding to children.

The objectives for participants included:
To enhance the voice of the child in relation to interests, needs, visibility and planning of learning
and development opportunities.
To amplify the voice of the child in everyday practice by learning and applying ‘pedagogies to
enable children to contribute’.
To actively listen and respond to the child’s interests, preferences and needs in the planning of
learning and development opportunities.

Project deliverables included:
To develop a range of programme administration and good practice tools
To evaluate the educators understanding of the child’s voice and the extent to which the child’s
voice is present in curriculum planning and decision making in the early childhood setting.
To provide an online training and mentoring intervention with a focus on new pedagogical tools
and strategies to hear and include the voice of the child in the early childhood setting.
To assess the impact of the training and mentoring provision through changes to practice and
provide an analysis of the main findings.

The Project Tools
A range of tools were utilised to deliver the Voice of the Child initiative. These included:
Good practice tools such as policies, permission and data sharing agreements
MOSAIC Educator for recording children’s voice, learning and needs
Online training programmes with a focus on strategies to include the voice of the child
Templates and practice support resources
Zoom meetings and mentoring sessions.

*The National Participation Framework for Children and Young People Framework supports departments, agencies and organisations to improve their
practice in listening to children and young people and giving them a voice in decision-making (DCEDIY 2021).
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The Voice of the Child
in Early Education
The

concept

of

the

Voice

of

the

Child

is

not

new

to

early

learning and care.

The Voice of the Child in research and practice originates from
Article 12 of the United Nations Convention on the Rights of the

‘States Parties shall assure to the
child who is capable of forming his or her own views the
right to express those views freely in all matters affecting
the child, the views of the child being given due weight in
accordance with the age and maturity of the child’ (UN 1989).
Child which provides that

The

Participation

and

Young

2021)

Framework:

People’s

supports

National

Participation

departments,

in

for

Children

Decision-making

Framework

(DCEDIY

agencies

and

organisations

to

improve their practice in listening to children and young people
and giving them a voice in decision-making. It is underpinned by:

the

United

Nations

Convention

on

the

Rights

of

the

Child

(1989)
the United Nations Convention on the Rights of Persons with
Disabilities (2006)
the

National

Strategy

on

Children

and

Young

Peoples

Participation in Decision-making (2021).

The Participation Framework is based on the child-rights model
of

participation

developed

by

Professor

Laura

Lundy,

Queens

University, which provides guidance for decision-makers on the
steps to take in giving children and young people a meaningful

‘Observing and listening to children

carefully is where early childhood
education begins. The most important
verbs in early education are not ‘to
talk’ ‘to teach’ or ‘to show’ – but ‘to
listen’. This practice is not confined
to children who have spoken
language. Children of all ages and
abilities show us many signs – we
need to know what to look for in
order to translate the language of
the child’... Meantóir 2021

voice in decision-making.

Making the participation framework relevant to early
childhood education
Guidance

specifically

for

early

learning,

care

and

education

settings in the participation framework is as follows:

At session level – every child should have a voice in decisionmaking

when

selecting

daily

learning

activities,

the

focus

and nature of these activities and how they want to engage.
At service level – children should have a voice in decisionmaking on how the service is run.
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Participation and voice in early learning and
care
There are a number of important considerations for
early

childhood

and

this

can

education
be

regarding

viewed

through

participation
the

lens

of

collective guideline documents for early education.
Children are seen as citizens of today rather than of
the

future.

This

Committee

on

principle
the

rights

is

founded

of

the

in

the

child

UN

general

comment on early education which notes ‘children
have

an

evolving

capacity

to

participate

in

decisions that affect them … and that adults have a
key role in enabling and facilitating them in making
their voices heard’ (para.17).

The Everyday Spaces Checklist in the Participation
Framework (DCEDIY 2021:20)

provides guidance to

educators and other adults on listening to children
and

young

people

and

giving

them

a

voice

in

decision-making in everyday spaces or settings.

The

Lundy

pathway

to

UNCRC.

It

Model
help

(2007)

THE

L.

(2007).

RIGHTS

OF

‘VOICE

THE

used

conceptualise

focuses

on

interrelated, elements.

LUNDY,

is

Article

provide
12

distinct,

of

a

the

albeit

The four elements are:

IS

CHILD’.

four

to

NOT

ENOUGH:

BRITISH

CONCEPTUALISING

EDUCATIONAL

RESEARCH

ARTICLE

JOURNAL,

12

OF

VOL.

THE

UNITED

33(6),

NO.

6,

NATIONS
PP.

CONVENTION

ON

927–942
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These 4 modes of voice help us to
understand the authenticity
and perspective of child voice.

'Listening to children means hearing what they cannot say' ..
McMonagle, A. 2021

In relation to pedagogical techniques for capturing voice, 4 generic types of the voice are contained in
the ‘Voice Box’ (McMonagle, A. 2020). This classification is fundamental to our understanding of the

authenticity of child voice

and to differentiate between the different voice types and how they can be

used.

1.

Token Voice– assessing the child.

This includes any information collected ‘on’ the child rather than ‘with’ and including the child. This type
of information has little to do with voice but portrays a judged perspective of the child. Common tools
that use token voice include pre-determined checklists of child progress carried out to ‘assess’ the child
rather than ‘listen’ to the child.

2.

Translated Voice- interpreting interests.

This is where a child’s view on a matter is researched by unobtrusive or non-participatory observations or
interpretation of children’s work or play. This is not carried out to ‘assess’ the child as in the Token Voice
above, but to find out about the child’s interests or perspective on something. An example here would
be an educator making an inference about the child’s interest following an observation, a photograph or
piece of creative work.
For

younger

children

or

children

who

are

pre-verbal,

Translated

Voice

can

be

used

to

document

gestures, sounds, facial expressions or play patterns observed. Learning stories are an ideal way to
capture Translated Voice.

3.

Interviewed Voice- investigating perspectives.

This is where interaction and verbal communication is used to capture the child’s voice on a particular
issue or matter. Typically, a loosely structured discussion or interview in simple language is used to
obtain the child’s thoughts and opinions. This can be carried out in pairs or small groups. Again, the
learning story format can be easily used to document Interviewed Voice.

4.

Partnership Voice – co-constructing and listening.

This describes participant observation and interaction where the child and adult are involved in coconstruction and collaboration of a learning experience. An example could be photographs taken and
described by children, collaborative drawing and creativity where the child has freedom to create from
open

ended

materials,

interactions

or

discussion

between

the

educator

and

child

which

reveal

the

child’s perspectives, understanding and choices.
Partnership Voice is also useful when writing about very young children or children who are pre-verbal.
The

educator

uses

a

combination

of

translated

voice

and

blends

this

with

translated

voice

from

observations of the child's gestures, sounds, facial expressions or play patterns. Learning stories are an
ideal way to capture the co-constructed voice.
The Voice Box: McMonagle, A, 2021.
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Understanding the Voice Box
'
Whilst the

Token Voice

can be useful in research, it should not be considered as the child’s voice.

Token voice is the voice of the adult speaking for children.

Translated Voice

is most often used when working with pre-verbal children. The educator must

learn to interpret voice through the child’s behaviour and play and then infers the voice from the
child’s perspective. To what extent the Translated Voice corresponds with the child’s actual voice
depends

on

understands

several
child

variables.

development,

This
can

includes
empathise

the

extent

with,

and

to
read

which
the

the

child

educator/researcher
and

is

aware

of

the

significance of concepts like schematic patterns in young children’s play and behaviour.

Interviewed Voice

is probably the most straightforward way of listening to children. However, age

and ability is a factor here as Interviewed Voice requires speech abilities. Again, the extent to which
Interviewed Voice corresponds with actual voice greatly depends on interview style, the questions
posed and how well children understand the questions or subject matter. In addition, the extent to
which voices are shaped to meet the adults objective is important when considering the authenticity
of the child’s Interviewed Voice.

Partnership Voice

will ring bells with those aware of co-constructive practice and facilitation in

early education. The sociocultural idea of co-constructed learning is central to Ireland’s curriculum
framework Aistear and to the quality framework Síolta. This relates to the many components of
pedagogical technique that enables adults to co-construct learning in partnership with children of
all ages and abilities.

This classification of voice provides a useful scaffold for educators and researchers from which to
understand the

quality and authenticity of child voice.

Each of these 4 voice types are distinct and different.

A combination of all 4 types can be

observed in early childhood practice. What is important is that educators understand the nature of
each type of voice and when it is appropriate to use each method. This way, tokenism in both
research and practice can be curtailed.

As we have seen, children's participation and voice is by now a prerequisite of policy research and
planning. However, when we think of everyday early learning and care, all matters within this scope
are indeed ‘matters affecting the child’.

Some fundamental questions include - how much of this remains parked in policy rhetoric rather
than being transferred to everyday practice with young children? Is knowing that voice is important
enough? Do educators know what authentic voice looks like in practice?

The Voice of the Child initiative greatly lends to our practical understanding of these
questions.
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Stages of the Project
The Voice of the Child Project was completed in 6 separate stages. This section outlines each
stage.

Stage 1: Development of bespoke programme tools
As with any initiative of this nature, there are a range of good practice and consent documents that
need to be put in place before the project begins. This included advance information about the project
including timelines and good practice documents for everyone involved.
As the first stage of the Voice of the Child project, Meantóir developed the following good practice
documents for participating early childhood services and parents:

-Advanced programme outline and agreement for participants
-Participation Agreement and Project Timeframe
-Policy on the Use of Internet and Photographic and Recording Devices
-Data sharing guidance
-Parent/Guardian/Child Consent/Assent including Data Sharing consent

Stage 2: Selection of early childhood services
The consortium undertook a piece of work to select early childhood services to participate on the
project. This procedure was severely restricted by the timing of the project and the ability of a wider

The individuals who took part were open,
transparent and courageous. They showed termendous leadership to become change
influencers for their sector. Criteria for selection was based on other factors such as:
range

of

early

childhood

services

to

take

part.

-Internet access
-Willingness of the whole team to participate
-Geographical spread
-Privately managed and community managed early childhood services
-Children aged 0-3 years as priority.

The participating early learning and care services
The Holy Family Community Creche, Muirhevnamor, Dundalk.
75 children and 15 educators

The Playroom Project, Dublin Rd, Dundalk.
65 children and 17 educators

Claddagh’s Treasures Preschool, Claddagh Park, Dundalk.
86 children and 13 educators

Lios na nÓg, Tom Bellew Ave, Dundalk.
42 children and 8 educators

Realt na Mara Pre-school, Mill Street, Dundalk.
20 children and 3 educators.

In total, this comprised of 288 children and 56 educators.
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Stages of the Project
Stage 3: Baseline assessment of practice and introducing the MOSAIC Educator App
Baseline Assessment
To monitor and assess the progress made by the project intervention, a bespoke baseline assessment to
determine children's participation and voice in current practice was developed and used.

A baseline assessment of evidence of the inclusion of the voice of the child in the early childhood
setting (ecs) is investigated, gathered, and evaluated.

Gathering information for the baseline assessment, involved:

·Participants completing the questionnaire
·Supplying a range of practice evidence
·Participating in a group zoom discussion session
·Recording findings.
This

information

was

then

used

as

a

starting

point

for

the

training

and

professional

development

element of the programme.

Stage 4: Professional recording tools, training and mentoring intervention
This stage involved the targeted training element, the introduction of MOSAIC Educator
documenting tools, and mentoring support.
Introducing MOSAIC Educator to participants
Each participating early childhood service was registered to the MOSAIC Platform and an electronic
MOSAIC storybook was provided for each child participating on the project.

Each service was asked to appoint a ‘MOSAIC Coordinator’ who acted as the liaison person for all
information relating to MOSAIC. MOSAIC Coordinators then set up classrooms and added children who
would be participating from each class. Only children whose parents had given consent and signed
permission and data sharing agreement forms were allocated an electronic storybook.
To ensure all participants had sufficient information on how to use MOSAIC, the introductory Zoom
session provided a further demonstration and provided any clarifications needed as the first part of the
training component.

Training and Mentoring
The training and mentoring component involved a range of topical areas
to support the practical transference of child participation and voice. This
involved:

- All staff members participating in group Zoom demonstration on setting
up and using MOSAIC
- Individual staff members participating in targeted online CPD
programmes relating to participation and voice and planning for individual
children
- Group Zoom mentoring session questions, clarifications etc. as arranged.
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Stages of the Project
Stage 5: Evaluation of progress and change
To gather information for the evaluation, this would involve:
·Participants completing a questionnaire/structured
·Supplying evidence of change
·Participating in Zoom discussion on findings
·Documenting findings.

interview as decided

Stage 6: Initiative Report
Compiling a practical and informative report to both map the journey and enable the repetition of
the project in the future.

Challenges for the programme
The

project

was

undertaken

during

level

5

Covid-19

restrictions

in

2020/21.

This

presented

a

particular set of barriers to both the uptake and facilitation of the initiative from the perspective of
all stakeholders as follows:

-For the lead partner and consortium group – face to face meetings were not possible and all
procedures were undertaken remotely.
-For early childhood services, things had never been more difficult, with the increased demands of
operating a childcare service during a pandemic and the additional time demands of participating
on a project such as the Voice of the Child.
-For the researcher and facilitator, all intervention supports were delivered remotely, presenting
challenges with regard to the need for personal engagement and face to face facilitation being
absent.
-The availability of a stable internet connection was a huge barrier to a number of groups hoping to
participate. Due to the requirements to participate in online training, to use the MOSAIC App and to
access ZOOM Calls, stable internet was an important prerequisite for participation.

Despite the collective challenges presented to all stakeholders involved in the Voice of the
Child project, a positive and enthusiastic disposition for the project overcame all barriers
presented by the Covid-19 pandemic. This proves that where a group are open to engagement
and quality improvement to benefit children - not even a pandemic can get in the way.
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Interpretation of Voice

This section includes the responses to the baseline audit on participation and voice in
practice. Regarding the baseline evidence cited here, it should be acknowledged that this
evidence was not directly observed, but rather taken as submitted by participants.
Questions were arranged in 4 different sections framed by the 4 components of the Participation
Framework:

1.

Space

2.

Voice

3.

Audience

4.

Influence.

Responses under ‘Space’
According to the Participation Framework (DCEDIY 2021) SPACE REFERS TO A SPACE FOR
CHILDREN TO EXPRESS THEIR VIEWS. When asked about providing space for children to
express their views, participants put forward a range of ways that this is provided for in their
everyday practice. All suggestions were relevant and included:
-Listening to children
-Involving children in decision making
-Using observations of children to inform planning
-Key Worker System and relationships
-Planning led by children’s interests
-Enabling children to feel safe to express their views
-Creative activities.

VOICE OF THE CHILD 2021
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Interpretation of Voice
Responses under ‘Voice’
According to the Participation Framework (DCEDIY 2021) VOICE REFERS TO CHILDREN BEING
FACILITATED TO EXPRESS THEIR VIEWS . When asked about children being facilitated to
express their views and voice, a range of ways were highlighted and included:
-Children’s work is displayed with their ‘voice’ added by the adult
-Curriculum is based on child interests
-Freedom of expression through role play, creative art, music,
-Specific time set aside for meet and greet, small group planning and discussion
-Individual learning journals
-Flash cards to or Lámh to communicate
-Open ended questions/activities
-Using emergent interest boards
-Consultation with children on everyday matters
-Small group discussions.

Responses under ‘Audience’
According to the Participation Framework (DCEDIY 2021) AUDIENCE REFERS TO HOW CHILDRENS
VIEWS ARE LISTENED TO. When asked what mechanisms are used to ensure that children’s
views are listened to, the most common responses are listed below:
-Child-led curriculum plans
-Notes for plans
-Key Worker
-Learning Journals
-Weekly staff meetings
-Observation book for manager.

Responses under ‘Influence’
According to the Participation Framework (DCEDIY 2021) INFLUENCE REFERS TO HOW CHILDRENS
VIEWS ARE TAKEN SERIOUSLY AND ACTED UPON, WHERE APPROPRIATE. When asked how
children’s views are taken seriously and acted upon where appropriate, participants said:
-Reported to Manager and acted upon within reason.
-Mostly at room level but not at service level.
-Team leader will act where appropriate.

From the baseline audit carried out, the importance of voice was largely understood. The evidence
submitted in follow up to the baseline audit then aimed to validate the narrative by providing
documentation examples of everyday practice.
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Evidence of Voice – a Reflection
To critique how well the knowledge of voice and participation transferred to everyday
practice, a variety of documentation evidence was reviewed.
There

are

two

key

areas

of

documentation

practice

that

can

capture

the

4

components

of

participation - space, voice, audience and influence. This includes the educators chosen method of
documenting children’s learning and progress through observations, scrapbook entries, or learning
stories. Secondly, it involves the documentation of an emergent plan informed by the needs and
interests of the child. All these methods were cited in the baseline audit narrative submitted by
participants.

A variety of journals, observations, learning stories and scrapbook compilations were forwarded as
evidence of observation practice. It was clear from the evidence submitted that significant time and
effort

was

being

put

into

the

documentation

of

children’s

experience

in

participating

early

childhood settings. Some scrapbook entries demonstrated diligent work in recording and use of
creative work examples.

In providing a friendly yet professional critique of the examples submitted, there was a number of
commonalities identified and constructive critique was provided during mentoring sessions.

In a number of cases, comments were broad based and not specific to the child. The recorded
episode of learning was frequently general and lacked factual information in the observation itself.
A common observation writing style was akin to a sample general observation for study purposes
which had no specific direction or focus on the child’s learning achievements or key interests.

These

general

topical

theme

observations
being

did

explored

not
with

convey
the

voice

group.

in

In

any

way

order

to

and

usually

convey

a

highlighted

child’s

voice

an

activity

through

an

observation or learning story, there needs to be a focus on the individual child- either what they can
do, have conveyed through their behaviour or play or what supports they need.

Areas of practice that did not carry through on
the previously stated rhetoric on the voice of the
child and child centred practice included:

- No evidence of the child’s decision-making
voice in observations or learning stories
- Learning stories with a child’s name on them
but completed using a general observation about
the whole group/theme
- Observations written from a deficit perspective
about something the child couldn’t/didn’t do’
- Observations that were based on assumptions
made by the educator
- Inappropriate child development checklists.
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Evidence of Voice – a Reflection
A

significant

scrapbook

number

entries

described as

of

had

observations,

a

common

learning

theme.

They

stories

or

could

be

‘evidence of doing’.

It would appear that some documentation was undertaken for
external

purposes

rather

than

as

a

formative

assessment

method of young children’s learning and development. An overreliance on meaningless Aistear stickers on learning stories void
of explanation and cut out learning goals that did not match
the observation; are examples of this.

Some observations/learning stories went into great detail about
the theme that the children were covering – more suitable to a
curriculum plan. Again, this appeared to act as more ‘evidence
of

doing’

as

the

information

was

of

little

significance

to

the

child’s needs, voice or learning.

Developmental

checklists

were

used

by

a

small

number

of

participants for children under 3. These generic checklists are
framed

from

a

deficit

perspective

of

the

child

and

are

not

suitable for children who have different strengths, backgrounds
and abilities.

Others provided a summary of why an activity was important for
child development in general – rather than keeping the focus on

It was clear from the
evidence submitted that
significant time and effort
was being put into the
documentation of children’s
experience in participating
early childhood settings.
Some scrapbook entries
demonstrated diligent work
in recording and use of
creative work examples.

the individual child.

This type of documentation practice contradicts a child centred
approach and negates the true reason for formative assessment
which

is

aimed

at

guiding

the

adult

to

support

the

child’s

progression in learning.

The

variation

in

writing

technique

and

focus

was

further

confused by the variety of documentation templates used. Not
only

varied

greatly

across

the

participating

settings,

but

also

within the different rooms in the one setting.
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Evidence of Voice – a Reflection
Reviewing Curriculum Plans
On review of curriculum planning systems, again the issue of a variety of formats used across services and
within services was evident. In general, curriculum planning systems were over complicated, not child centred
and in the majority of cases, did not reflect the needs of the individual child.

It has to be said that this was in no way due to the lack of effort on the part of educators. The systems and
tools being used for curriculum planning did not lend themselves to child-led planning where the voice of the
child was clearly visible.

Plans were overly reliant on pre-determined themes and lacked
the balance required to respond to children’s emerging needs
and interests. The needs of the individual child or a response to
progression in learning for specific children was not visible on
curriculum plans.

Rather

than

starting

from

a

broad-based

curriculum

plan

framework, there was evidence of an over-emphasis on entering
pre-selected learning goals in advance. Again, curriculum plans
appeared to be developed as ‘evidence of doing’ for external
purposes rather than for the emerging needs of the child. Not
only

is

this

encourages

practice
the

time

educator

consuming

to

view

for

learning

the
as

educator,

generic

for

it
all

children as opposed to waiting to see what the individual child
got from each planned learning experience.

n summary, the baseline exercise exposed a discernible
gap between rhetoric and practice. This was in no way due
to lack of effort on behalf of educators. It was more to do
with a variety of factors:

I

1.

The information gained from
the review of evidence,
greatly informed the next
stage of the project - the
training intervention.

Lack of properly designed systems and tools to capture voice

2. This leads to a lack of consistency of pedagogical approach
and planning technique across the service

3.

Writing

and

recording

techniques

too

general

and

not

focussed on the individual child’s needs

5.

An

over

emphasis

on

‘recording

of

doing’

for

external

purposes.
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Learning to see Voice
The training intervention
Accessed through the MOSAIC Digital Soultions online CPD platform, participants undertook 4 different training
programmes, followed by a mentoring session to consolidate learning and answer questions. Each training
programme

covered

the

age

range

from

babies

to

pre-school

children.

Participants

also

undertook

a

demonstration session in how to use the MOSAIC Educator App to its full potential.

Each CPD programme aimed to bring children’s participation and the voice to the fore, so that educators could
make

realistic

and

sustainable

changes

to

early

childhood

practice.

Each

programme

included

practical

examples, tips for implementation, templates and additional reference documents.

Following the training intervention, in order to evaluate the key aspects of learning from the Voice of the Child
Project, participants were asked to comment on 3 areas:

1. Using Mosaic as a whole service recording tool
2. Training and Mentoring programmes
3. Reflecting on practice ‘Then and Now’.

The graphic below identifies how the MOSAIC Educator App has the capacity to capture participation
and voice under the 4 components of the Participation Framework (DCEDIY 2021). When used as a
pedagogical tool, the partnership in learning design can capture the educator, child and parent voice
and demonstrate children's participation as defined by the Lundy model (2007).

VOICE OF THE CHILD 2021
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The Role of MOSAIC Educator
in documenting and responding to
children's voice
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Learning to see Voice
How did MOSAIC Educator support educators to see and capture voice?
MOSAIC Educator lends itself to a range of pedagogical approaches that view the child as an individual
with a unique voice and needs. This is achieved through the creation of an individual storybook containing
images, discussions, learning stories, videos and the child’s creative work as an expression of uniqueness.

MOSAIC enables the educator to document children's voice using the strategies and techniques
outlined in The Voicebox (see section 2). Children are afforded 'space', 'voice', 'audience' and
'influence' in these educator-child interactions and stories (section 2).
Below are some sample learning stories from MOSAIC demonstrating 'translated', 'interviewed' and
'partnership' voice recording methods. These were completed by participants on the Voice of the
Child project following the training intervention.

In this learning story using

'partnership voice' Carson decides he does not want his picture taken. So the

educator skillfully gives him an option that he can agree with. This learning story demonstrates respect for the
child in asking can a photograph be taken and his decision to refuse permmission on this occasion.

The child is afforded 'space', 'voice', 'audience' and 'influence' in this brief interaction.

VOICE OF THE CHILD 2021
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Learning to see Voice
In this learning story example (on right), the educator
demonstrates

'translated voice'. Ada has decided

that she is quite happy to have her photo taken!

In this learning story,
Conall shares a story
that is important to
him.

Educator Karen
listens and

documents the
conversation in an

'interviewed voice'
style. This discussion
leads to an extended
activity in response to
Conall's emerging
interest.
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Learning to see Voice
Cooper's story...
left)

although

showcases

his

educator uses
perspective.

in this learning story example (on

Cooper
strengths

is

pre-verbal,

and

what

'translated voice' to

She

is

able

to

he

the

can

story

do.

The

interpret Cooper's

'see'

Coopers

voice

through his play and plans activities that will build on
his learning interest.

Hollie's story... the educator demonstrates
'partnership voice' in this learning story, where Holly
discusses her understanding of her parents wedding.
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Learning to see Voice
MOSAIC is designed to bring together different types of data and information to showcase children’s
perspectives and views in a reader friendly way. Together, these components create a unique picture of
strengths, interests and needs from the child’s viewpoint regardless of age or ability.

Ethics is also a key consideration in the design of MOSAIC. The strength-based approached advocated
through learning stories record the child perspective regardless of age, ability, culture or gender.

One of the most stand-out comments when asking educators about the difference MOSAIC made to
their practice was around inclusion.

‘I work with a child with a
disability. This is the first time I was
able to include him in a learning
story and make him visible in the
same way as other children in the
group’.
This comment alone sums up the
importance of appropriate documentation
tools to capture the voice of every child.

Meaningful partnership with
parents is central to quality
early learning and care and
to the ethos of MOSAIC.

‘Parents are very excited and have commented on
how receiving a simple image of their child
throughout the day is reassuring, also our parents
are so used to being in the service regularly for
different events throughout the year which due to
Covid cannot happen at the moment so for some
parents they have commented that using Mosaic is a
way for us to keep connected throughout these
uncertain times’...
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Learning to see Voice
Overall, the response to MOSAIC Educator was extremely positive with participants strongly agreeing
that it substantially saved time and reduced paperwork, made their learning stories more professional
and most importantly, helped them focus on the individual child.

As highlighted later in the report, this supports one of the 4 enabling factors underpin the effective

Below is what participants had to say
following the introduction to MOSAIC as a resource for capturing voice...
implementation of the Participation Framework - resources.

‘MOSAIC keeps each individual child at the forefront’
‘MOSAIC gave us more awareness of the voice of the child and how we can make
learning stories much more simple’
‘MOSAIC really made me more aware of the need to record the voice of the child’.

‘Easy to navigate: Some of our educators find using technology & apps daunting but
they have all said Mosaic is their favourite documentation tool’
‘Most of the work is done and makes documenting on a very regular in a busy setting
less stressful’.
‘We will continue to use MOSAIC – the learning story templates are so easy and time
saving’
‘I cannot wait until every room is using MOSAIC- we will be able to work better as a
team if we are all using the same system to observe children’

When asked if they would like to continue
using the MOSAIC Educator App in
September, 4 out of the 5 services said they
would. One service did not respond.
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The Training Intervention
Programme 1:
Creating Learning
Stories

Learning Stories are a formative, strengths-based method of assessment for learning which is particularly
suitable for educators working with young children 0-6 years. Learning stories are focused on the individual
child incorporating their voice, learning and progression.

The programme ‘Creating Learning Stories’ aimed to provide educators with the skills to frame a learning
story from the individual child’s perspective highlighting a positive image of the child as an active learner
with distinctive strengths, abilities and interests.

Below is a flavour of the comments made by educators who completed the MOSAIC Digital
Solutions 'Creating Learning Stories' programme:

‘I found this helpful and simple to understand it enabled me to create a learning story
using the app, to be concise and to give the correct details’.
‘I became more aware of what the child didn’t say. I listened more to the non-verbal
play and to their interactions in the small groups when they were free playing’.
'Learning stories are now carried out more frequently, in real time and they are quick
and easy to link to Aistear due to MOSAIC'.
‘My focus has changed to the individual child. I have stopped writing ‘the children are
… ‘ we are now only talking about the individual child. We are focused on current
learning and sharing that with parents in the now. Not waiting a whole month to send
a collection of unrelated learning and pictures home'.

‘Our learning stories now have meaning and purpose’.
‘Learning stories are much quicker and much simpler to put together now’.
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Programme 2:
Emergent Curriculum

Emergent curriculum is a method of providing curriculum that responds to children’s interests and needs as
they develop naturally in real time. It begins with the close observation of children for insight into their
interests and needs. A core component of an emergent curriculum is the inclusion of the child’s voice (see
resources section for handout on the Participation Framework).

This programme explained the emergent approach in an easily relatable manner. It aimed to enable
educators to plan a programme of activities that were a combination of the child’s interests and the adults
learning goals for the children.

Below is a flavour of the comments made by educators who completed the MOSAIC Digital
Solutions 'Emergent Curriculum' programme:

‘We are placing an emphasis on the children’s interest in the environment and changing
it accordingly. Moving from a blend of thematic & emergent planning to fully emergent
curriculum’.
‘I listen more, follow up on what children said more. Noticed what then said when they
weren’t actually talking’.
‘The process has helped us as a team to ensure we are all working within the same
framework. The planning template has proved a big hit as it helps put on paper the
weekly theme but also individual children’s interests and needs as we move forward as
a team we will be continuing to use these templates for planning’.
‘The curriculum plan that comes with the programme offers the possibilities to include
voice and individuality in our curriculum creating more meaningful experiences’.
‘I learned how by listening to the voice of the child you can plan activities based
around the child’s interest. I started using the emergent curriculum plan to plan my
activities’.
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Programme 3:
Schematic Patterns in
Play

This programme was a must for those working with the younger age groups. 8 main play schemas are
identified and explained. This programme aimed to support the educator to tune into children – especially
children who are pre-verbal and to interpret their voice through their behaviour and play.

Below is a flavour of the comments made by educators who completed the MOSAIC 'Schematic
Patterns in Play' programme:

‘As a team this was a big hit, this training gives a better understanding of schematic
patterns and how to recognise them... helped us to understand and extend the
children’s interest through patterns of play’.CT
‘We got a real in-depth awareness of what a schema actually is from this training. The
examples provided were fantastic and has assisted us in being more aware in what to
look for. We did not have much knowledge of what a schema represents, going
forward we now have the skill to recognise a schema in action’. RnM
‘This programme was the first time some of our Educators were introduced to schematic
patters in play. How to Identify and plan around them It has given us the training to
identify patterns and help the children practice them’. HFCC
‘I don’t know how I got through all my training and no one ever explained the link
between schemas and the voice of the child – this was my lightbulb moment for sure’.
‘Observing schematic patterns when children are playing- I had never heard of schemas
and they are so crucial to our work with babies and toddlers’.
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Programme 4:
Seeing Voices

Planning for emerging interests and documenting children’s learning and development can become an
onerous and frustrating task for educators. Especially if the needs of the individual child gets lost in layers
of documentation.

Planning,

observation

and

recording

can

become

disjointed

with

one

component

bearing little relationship to the other.

The aim is to outline a streamlined and effective system that will enable educators to plan for children’s
emerging

interests

and

needs

and

make

their

'voice'

visible.

This

programme

included

downloadable

emergent planning templates designed by MOSAIC Digital Solutions and completed sample plans for both
0-3’s and pre-school age groups.

Below is a flavour of the comments made by educators who completed the MOSAIC 'Seeing Voices'
programme:

‘Taking part in this reminded the team of the work we do on observing the children’s interests and
incorporating these into our planning each day’.
‘We scrapped our old planning template. Engaging in meaningful conversations during play INSTEAD.
'nOW WE KNOW WHAT CHILDRENS VOICE IS AND HOW TO RECORD IT'
‘Using current needs and interests of the children to let the planning evolve naturally and record
achievements. We are now aware that we were sometimes focusing on the learning achievements of
children based off a group learning topic... but going forward we will be conscious to include and
support every child individually’.
‘WE will plan collaboratively and use observation/anecdotal notes to include children’s voice,
interests & needs’.
‘We are adjusting to our plans weekly based on our observations ... AND adjustING planning more
around the child’s interest’.
.
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Below is what participants had to say following the training intervention...

‘...we have commented on becoming more reflective
within our practice, noticing what activities may not
be working, is the voice of the child represented in
our plans, and have become more aware of the
importance of observing children and how we can
feed this back to planning around their interest and
how we can extend on this to further enhance
children’s learning outcomes’

‘We will focus more on individual learning of
each child as opposed to large group or
replicated learning. We will engage with and
place emphasis on documenting the current
learning and interests of each child as
opposed to a collection of observations to
share with parents’…
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Then and Now
Participants

were

asked

to

think

about

their

understanding

of

VOICE

AND

PARTICIPATION

in

their

practice at the end of the project – and specifically how this differed from their understanding at the
beginning of the programme. A flavour of the comments made include:

‘I now understand what voice is. Before I thought it
was just for older children. Now I see voice
everywhere in my room – truly brilliant!’
‘I really think that since I started focussing on the
individual child more, children seem to be
communicating better’.
This has really opened up my understanding of the
benefits of listening and watching carefully – my
observations now have much more purpose’

‘The children I chose to participate in the VOC project really enjoyed
been apart of it, they would look back on the pictures on the tablet
and talk about it. They felt important’
‘We feel that from taking part in this programme it has challenged us
to really investigate our practice and has made us more aware of
including the voice of the child in terms of planning and interacting to
children’.
‘We now record what each child wants to learn and what they are
learning or how we are or will be supporting them, not what they
have learned on one topic but what they have achieved’.
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Then and Now
Participants were asked to name 3 things that they will change immediately due to participating on the
programme.

The

most

commonly

repeated

responses

included

seeing the individual child and

changing the way curriculum is planned.

The individual child:
‘We will focus on current learning and progression not just a collection
of unrelated past experiences’.
‘Changing the way we plan – children’s needs and voices will now be
visible on our curriculum plans’
‘We have the skills and knowledge to plan & support for individual
learning, needs and interests’.
‘We will be more aware of the need for the child to be viewed as an
individual and not as a member of the group’.
The child’s right to their own work in real time - sending home children’s
art work in real time rather than holding onto it for end of year
scrapbooks’

Curriculum Planning:
‘We tended to overthink the process and get stuck in the mundane
way of documenting planning, observations etc, this training made
me realise - wow, this could be everything we have wanted for a
long time, and we have just become educated and can actually do
this in a meaningful, personal and imaginative way’.
‘Planning will change completely and have both adult and child
input rather than pre-planned topics’.
‘We will not be planning broad topics in advance, letting topics
emerge from children’s interests and needs ...'
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The learning and legacy
It is important to consider the

legacy of a project such as this, as this is what will determine the potential for

longer term and sustainable change to practice. Participants were asked about the learning legacy of the
project for them and the change to their practice going forward.

The most common response was around increased awareness of the voice of the child and how to think from
the perspective of the individual child. Another common response was consistency of approach across the
whole service in that all staff would be using the same assessment and documentation system.

‘fOR THE FIRST TIME EVER i KNOW WHAT
VOICE IS - IT'S EVERYWHERE IF YOU
KNOW WHAT TO LOOK FOR AND HOW TO
MAKE IT PART OF EVERYDAY PRACTICE
AND RECORDING'.

‘..within recent years our service has expanded and
employed new members of the team. differing
beliefs and practices have proved problematic in
trying to implement an emergent curriculum With
team members training coming from very different
backgrounds . therefore from participating in this
programme ensured that all members of the team
are very aware of what we are striving to achieve
moving forward’.

‘A consistent system would be the main
legacy for us as a team. We have completed
programmes that require us to implement
new methods, it works out for a while and
we get muddled up in old ways and fall
back. But for the first time we are all
excited and eager to participate in Mosaic in
September. We are definitely more aware of
the voice of the child going forward’.
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Researcher Reflection and
Recommendations

The Voice of the Child project was

innovative, brave and honest

in its approach to providing a

practical intervention to support the areas of the child voice and participation in early childhood
education. The project addressed the practical implementation of participation and voice in a way
that related to the everyday practice of the busy educator.

The baseline audit of practice around children’s voice was interesting in terms of what it revealed
and

was

essential

information

to

provided

ensure
was

the

programme

comprehensive

and

was

directed

mostly

at

accurate

the
in

needs

terms

of

of

participants.

the

rhetoric

The

behind

including the voice of the child. The link between voice and children’s rights was evident in responses
and overall there appeared to be a clear understanding of why this area of practice was important.

Educators have without doubt grasped the importance of voice and participation. That being said, it
was in the transference to practice where the rhetoric became muddled and the focus on the child
became diluted.

According to
in

the

*First 5,

quality

of

all

priorities for the next decade will be given to identifying and addressing gaps

early

childhood

services

and

supports.

There

will

be

particular

emphasis

on

ensuring that high quality becomes a feature of all forms of early learning and care.

The standardisation of recording systems and tools for educators, accompanied by practical training
on the characteristics of voice for all children, should be central to this.

Recommendations: A framework for Intervention and Support
4 enabling factors underpin the effective implementation of the Participation Framework:
1.

Organisational buy-in

2.

Training and capacity building

3.

Resources

4.

Monitoring and evaluation.

*FIrst 5: A Whole-of-Government Strategy for Babies, Young Children and their Families 2019-2028
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Researcher Reflection and
Recommendations
Regarding

organisation buy-in,

there is no doubt that early learning

and care settings are already invested in including the voice of the
child. There is a difference however,

between wanting to implement

something and having the appropriate tools and skill set to do so.

Early learning and care settings should invest in the professional tools
to

enable

educators

to

implement

this

area

of

practice.

This

is

particularly important in the landscape of Covid-19 has changed the
way in which educators are able to communicate with parents.

A meaningful Partnership with Parents has always been an integral
part of early childhood practice. Covid-19 has challenged this longheld practice. It is essential that early childhood services find new
ways

of

communicating

with

parents

to

safeguard

this

important

relationship.

Although

there

are

many

aspects

of

partnership

with

parents,

partnership concerning children’s learning and development and the
importance

of

engaging

with

technology

to

keep

children

at

the

centre of practice in a changing world is vital.

With reference to

training and capacity building,

one of the nine

A framework for Intervention and
Support

key principles recommended by the UN Committee on the Rights of
the Child (2009) for the practical implementation of CRC Article 12 is
that this process is supported by training ‘adults need preparation
and support to facilitate children and young people’s participation.
This

includes

listening,

effective

cooperation,

and

knowing

how

to

4 enabling factors underpin the
effective implementation of the
Participation Framework:

engage with their evolving capacities’ (para.17).

It would be difficult to find a sector that has participated in more
training, continuing professional development and general capacity
building. However, unless programme content reflects more than the
rhetoric of including voice and participation, this will not be properly

1. Organisational buy-in
2. Training and capacity building
3. Resources
4. Monitoring and evaluation.

realised in practice. Not least due to the launch of Ireland’s National
Participation Framework (DCEDIY 2021), this is a component of early
childhood pedagogy that requires consideration.

The

imminent

update

to

the

Aistear

curriculum

framework

should

reflect participation and voice not only in its underpinning principles,
but

in

make

its
the

practical

application.

integration

documentation

tool

of

for

The

technology
educators

revised
much

and

for

version

more

also

visible-

pedagogical

needs

both
use

as

to
a

with

children.
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Researcher Reflection
and Recommendations
’Decision makers both in Government and within the early childhood service are required to consider
what

resources

resources

is

and tools are required to enable voice and participation. The need for appropriate

best

served

by

providing

early

childhood

services

with

a

consistent

framework

for

documenting children’s learning, development and voice.

As seen in this project, the disparity of tools and systems used by participants were sometimes at
odds with the vision of individual educators and of the service. Not only were these tools and systems
different across settings, but

they also differed within settings leading to a completely confused

pedagogical approach. This lack of a consistent recording framework and disparity in approaches
can lead to weakened teamwork, inconsistency in practice and differing outcomes for individual
children.

Systems for external

monitoring and evaluation

are already established. A dual inspection process

is in place which is well situated to monitor voice and participation using the framework checklist.

Evidence

of

the

level

of

transference

to

practice

in

early

childhood

settings

should

inform

the

development of future policy, services and practice in this area. Internal monitoring and reflective
feedback are also essential to this process.

Finally, organisational change is possible to enable the meaningful participation of even very young
children.

However,

this

is

not

a

one-off

activity

to

be

'done'

as

part

of

a

curriculum

plan.

Participation, seeing and listening to the voice of the child should be embedded in practice to the
point where it becomes an instinctive process for educators.

This requires a shared vision and commitment between policy makers, training institutions, monitoring
organisations, early childhood services and educators.

‘Observing and listening to children carefully is where early
childhood education begins. The most important verbs in early
education are not ‘to talk’ ‘to teach’ or ‘to show’ – but ‘to
listen’. This practice is not confined to children who have
spoken language. Children of all ages and abilities show us
many signs – we need to know what to look for in order to
translate the language of the child’... McMonagle, A. 2021
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Conclusion
The Voice of the Child Project brought together the 4 enabling factors required to ensure the
practical implementation of voice and participation for those working with very young children.
Participant feedback speaks for itself. In a relatively short space of time, a focussed intervention on
voice made a difference to the educators who took part, making it a valuable intervention to
enable change.

However, all change requires time so that new approaches and tools gradually embed within
practice and become instinctive to the busy educator. This requires ongoing support.

The key takeaways are:

1

the unique child
Voice and participation are recognised and accepted as
a core element of early childhood practice. It's meaningful
transfer

to

practice

requires

practical

implementation

support for educators.

2

Training
Despite training to degree level, it is not a given that all
educators

have

practical

experience

of

some

of

the

fundamentals of early childhood pedagogy. This relative
short

intervention

demonstrated

that

when

a

focussed

intervention is provided, all service change is achievable.

3

tools and resources
Educators require access to consistent and pedagogically
sound tools to record children's learning, development and
care.

Investment

at

policy

level

and

at

service

level

is

essential to make this happen.

4

ONGOING SUPPORT
The

high

staff

turnover,

mixed

messages

around

pedagogical tools, an over reliance on 'evidence of doing'
requires

a

system

of

ongoing

monitoring

and

support

around pedagogical practice.

This should sit outside primary training and be conducted
as a whole staff intervention.
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and the final word goes to
participants on the programme...

‘We would like to take the time to personally thank Avril for all her help and support to our team
during this pilot programme and also a massive thank you to the Genesis Programme Team that kindly
included us within this pilot programme we have thoroughly enjoyed it and believe we have grown
professionally from taking part’.

‘We are so grateful for the opportunity to be part of this amazing programme. We have learned so
much and are looking forward to starting from the start in September. After every zoom session, we
gave feedback to the rest of the team in such excited manner and never struggled to understand the
information

delivered.

A

huge

thank

you

to

Avril,

who

was

absolutely

amazing

in

delivering

this

programme. Avril really helped us reflect and critique our practice to be the best it can be’.

‘As a service we have found this training invaluable, it encouraged us to bond as a team and ensured
we are consistent in the delivery of our curriculum’.

‘We

feel

that

programme.

every

The

early

early

years'

years

service

sector

has

would
seen

benefit
massive

hugely
changes

from
with

taking

part

regards

in

what

this
is

training

expected

concerning quality practice and some services may struggle without initial training. I believe that
taking part in this programme will give any service the motivation, enthusiasm and skills required to
ensure not only the voice of the child is recognised but also raise the standard of quality experiences
being provided for the children in their care’.

'This project offers so much, we as a team personally have not felt overwhelmed during this project
and every programme brought us closer to where we felt we needed to be as skilled and confident
educators'.

‘An excellent programme’.
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